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Abstract: Many adult students think speaking class is burdensome. Even though these students are 
fairly advanced in speaking, they often feel reluctant and shy to speak. This problem is also 
experienced by the students taking an ESP course in Language Center at University of Abdurachman 
Saleh Situbondo (UNARS). Their anxiety has weakening effects to their speaking performance. 
Concerning the causal effects, the ESP tutor needs an appropriate teaching strategy, that is by 
integrating audio visual media with buzz group technique in class. Presenting a topic in audio visual 
media can stimulate the students to speak. This is because audio visual media give the students a real 
illustration of the teaching material. In addition to that, buzz group technique requires the students to 
create buzzing noise, which is similar to busy bees while they are working. With the use of audio visual 
media, the implementation of buzz group that requires the students to work together is expected to 
be able to help the anxious students to speak up in class. The results of this research are hoped to give 
theoretical and practical advantages.  
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INTRODUCTION 
At higher education levels and professional education institutions, the teaching of English is 

generally given as a special course that is better known as English for Specific Purposes or ESP 
(Rasyid & Nur, 1997). ESP is different from general English (GE). GE usually provides only materials 
and exercises for learners to use English for everyday need (Novitasari, 2018). Different from GE, 
ESP allows learners to use English in accordance with their professional need (Huthchinson & 
Waters, 1987).  Additionally, Flowerdew and Peacock (2001) emphasize the purpose of ESP. ESP 
aims at accommodating learners' specific need in particular fields or disciplines. That is why ESP 
uses a different approach from GE because ESP focuses on some activities in a specific area of 
study. Language Centre at University of Abdurachman Saleh Situbondo (UNARS) holds ESP classes 
twice a year regularly. The participants of this program are lecturers and staffs at UNARS. The ESP 
classes held usually focus on speaking activities because many of the participants still have low 
English speaking skills. 

Many factors are influential to the success of the speaking class, one of which is the 
teaching strategy applied. For UNARS’ ESP class, many learners were anxious when they were 
asked to speak in public because of some reasons, such as limited vocabulary, low confidence, 
and inability to develop ideas. Thus, the tutor had to choose an appropriate teaching strategy that 
was suitable for these learners, and the strategy chosen was teaching using buzz group, which 
was implemented with audio visual media. Buzz Groups is a method for quickly and efficiently 
gathering feedback on a topic or responding to a specific question during a plenary (a session that 
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includes all participants of an even (Surjadi, 1989). This is similar to Trianto (2007) who defines 
Buzz groups as an active group consisting of 3-6 students to discuss students' ideas on learning 
material. A task that is done in small groups is usually more effective to lead discussion (Brewer, 
1997). The name of Buzz Groups is from the word “buzz”, where students make buzzing sounds 
like a group of busy bees while working on a task. Buzz groups can be applied by almost all groups 
of learners. To create buzz groups, a tutor must choose a topic that will interest learners and have 
a specific purpose. Some tutors use real/contextual problems to be discussed in groups. Each of 
which appoints one person to report the results of the discussion to a larger group. This small 
group discussion is held in the middle or end of the lesson with the intention of sharpening the 
framework of the lesson material, clarifying the lesson material or answering questions. 

Every learning method always has advantages and disadvantages. The advantages of Buzz 
Group method are elaborated by Mudjiono and Dimyati (1992). They state that Buzz Groups 
encourages shy participants to contribute thoughts and creates pleasant teaching learning 
atmosphere. Buzz Groups also saves time that allows division of leadership tasks. Besides, Buzz 
Groups gives a variety of learning activities accompanied by the use of other methods. Lastly, Buzz 
Groups generates student motivation so that they think scientifically and can develop knowledge. 
However, Buzz Groups also has some weaknesses. Buzz Groups creates a possibility of a group 
consisting of people who do not know anything. Buzz groups is sometimes time consuming if 
there is a cross opinion among the group members. The group members are required to learn if 
they want to get maximum results. In addition to that, if the tutor does not know the group 
members well, there is a possibility that he/she will choose a weak leader. The last disadvantage 
of Buzz Groups is the results of the discussion report which cannot be well organized. 

The use of media also influences students’ activity; therefore, a tutor must ensure that the 
media used in the teaching and learning process can support the creation of an atmosphere full of 
enthusiasm. The use of visual media integrated in the teaching strategy can create a fun and 
interesting teaching and learning atmosphere. The use of audio visual media is advantageous 
because they include the sense of sight and hearing in the process. Djamarah and Zain (2006: 
124) state that audiovisual media are able to stimulate the senses of sight and auditory senses 
together, because it has elements of sound and elements of images. Moreover, a tutor must truly 
understand the characteristics and interests of learners he/she handles. Hence, the tutor can 
choose the teaching strategy and media that can work best on the learners. 

The research of the learning strategy has been done by several previous researchers. 
Milaningrum (2013) implemented Buzz Groups to her learners to level up her learners’ motivation 
to read. Her objects of research were junior high school learners. Muntaha (2016) analyzed the 
relationship between the implementation of Buzz Group with learners’ self-esteem. Another 
research was done by Pangaribuan and Manik (2017). They conducted experimental research and 
implemented Buzz Groups which was integrated with clustering technique in the controlled class. 
The difference between this current research and the previous ones is that this research focused 
on learners’ speaking activities in class that implemented Buzz groups integrated with audio visual 
media in ESP programs. The learners were adults who had special characteristics. This classroom 
action research was conducted to examine how teaching ESP using Buzz Groups and audio visual 
media could make the learners confident to speak.   
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METHOD 
This classroom action research adapted Kemmis-McTaggart’s model (1997). The research 

was conducted in three meetings. One cycle consisted of one meeting. One meeting was held in 
90 minutes. Cycle 1, Cycle 2, and Cycle 3 were held on July 6, 13 and 20, 2018 consecutively. The 
data obtained were in the form of changes in learners’ behavior when implementing the action. 
The instruments used to collect the data were observation sheets and field notes. The strategy is 
considered successful if more than 75% of the total number of the learners show positive 
attitudes in two categories, those are: its contribution to group goals and their engagement level 
in class). The positive attitude of learners is characterized by a minimum range of 3 (good) 
performance for each category. The Buzz group strategy using audio visual media is considered 
successful if it is effective in up 
 the ESP learners’ activeness level in class.  
 

Figure 1. Scoring Rubric to Measure Student’s Activeness Level 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Criterion: 
4: excellent  
3: good  
2: average  
1: low  

 
The research was carried out in the ESP class program organized by UNARS’ Language 

Center. There were fourteen learners taking the class. The steps taken adapted Kemmis-
McTaggart’s model which consisted of planning, implementing, observing, and reflecting. The 
details of the activities of each step are displayed in Figure 2. 
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Figure 2. Research Procedures 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

 
 
 
 
 
FINDINGS AND DISCUSSION 

The implementation of Buzz group that was integrated with audio visual media showed that 
it was effective in levelling up learners’ motivation to speak in class. Learners’ levelled up 
motivation was shown with learners’ activeness level in class, both in group and in individual 
engagement. The details of the results in each cycle are elaborated in the following paragraphs. It 
took three cycles to improve the activeness of ESP learners in speaking class. 

 
Cycle 1 

In Cycle 1 with the topic of Expository text, the results showed that learners did not 
contribute enough to the group. This can be seen from the buzz sound produced when learners 
were not so busy discussing. Some learners were active in giving ideas and asking questions 
during discussion activities. They felt the topic given was interesting because they could relate it 
to their daily lives. However,there were still a small number of learners who were less active in 
group activities. They tended to be quiet when interacting in groups. This was due to their limited 
English vocabulary so they felt not confident to communicate with their friends in group. In 
addition, some learners still looked confused in understanding the instructions given when doing 
assignments. Another thing that caused the inactivity of learners in groups is that group members 
were not so familiar with other members that it made them embarrassed to speak in English.  

Problems identification 
 Students’ background  

 Teaching learning activities and stdents’ progress 

 Interview with the previous tutor 

Planning 
 Analyzing problems identification 

 Formulating research problems. 

 Fomulating the action 

 Listing the teaching material 

 Preparing media 

 Developing criteria of success 

 Developing lesson plan 
 

Impementing 

 Implementing the strategy 

Observing 
 Collecting the data by using observation sheets and field notes 

 

Reflecting 
 Analyzing the data by comparing the data with the criteria of success 
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In term of learners’ activeness level, at the first meeting there were 0 learners got score 1, 4 
learners got score 2, 8 learners got score 3, and 2 learners got score 4. With this we can see that 
there were only ten learners who actively contributed to the group so that the buzz was not 
clearly heard. So that the strategy applied in the Cycle 1 could not make the learners active in 
groups.  

For aspect of individual involvement in classroom activities, one student looked passive and 
did not contribute in class. He also showed a low contribution during group activities. When other 
learners dared to ask or express opinions, this student remained silent because of his limited 
English vocabulary. From the observations, the score of student involvement in class activity is: 1 
student got score 0,4 learners got score 2, 5 learners got score 3, 4 learners got score 4. In this 
case, there were only nine out of fourteen learners who met the criteria of success in the aspect 
of student involvement in class. Here it can be concluded that the strategy in Cycle 1 had not 
succeeded in making learners actively involved in the class. 

From the findings in Cycle 1, the improvements that were given included providing learners 
with easier instruction at the next meeting, giving more motivation and rewards for learners, 
suggesting the use of dictionaries for learners to help find the definition of unfamiliar words, 
giving more intensive monitoring of group activities to ensure  that the group leaders could 
manage their members well to participate in group activities, and paying more attention to the 
background of group members.  
 
Cycle 2 

The second meeting was held with the aim of planning activities to be implemented as 
improvements based on reflection and deficiencies that existed in the previous cycle. In Cycle 2, 
the activeness of the learners in the group increased even though the topic given was quite 
difficult. At this meeting, learners were more confident when communicating with group 
members even with stuttering English. They have started to dare to speak about the vocabulary 
needed to the teacher and through the dictionary. This was also caused by the giving of 
motivation and rewards that were quite intensive from the tutor so that learners became more 
motivated to be active in class. Nonetheless, there were some learners who felt that the time 
allocated was not enough to complete the task perfectly. At this second meeting, the result of 
learners' activeness in group discussion was: 0 learners got score 1, 3 learners got score 2, 6 
learners got score 3, and 5 learners got score 4. It can be concluded that for the aspect of 
contribution to the group, the strategy in Cycle 2 succeeded in making learners active in groups so 
there was buzzing sound that indicated discussion activity. There were eleven of the fourteen 
learners who reached the success criteria in terms of contribution to the group. 

Different things were got from assessing individual student involvement in the classroom. 
Only ten out of fourteen learners were active individually in class. Briefly, 0 learners got score 1, 4 
learners got score 2, 7 learners got score 3, and 3 learners got score 4. The activities in group 
made learners more confident to be active individually in class activities. All learners were willing 
to ask or submit opinions while in class. However, because there were still ten learners who 
reached the criteria of success, the strategy in Cycle 2 did not succeed in making learners active 
individually in class. The cause of this was because the topic given, especially Blekok Beach, was 
not familiar to learners. The fact that familiarity of topic is important is related to previous study. 
As a result, there were a small number of learners who had not been confident to be individually 
active during learning. Some learners also did not bring a dictionary to help them find vocabulary 



Proceedings The International English Language Teachers and Lecturers Conference (iNELTAL) 2018 

12 | P a g e  
 

in English. 
From the findings in Cycle 2, the improvements that were provided were providing more 

familiar topics to learners, more intensively emphasizing in giving motivation and reward to 
learners, reminding the learners to use dictionaries to overcome vocabulary problems in English, 
and providing sufficient time allocation for learners for the group discussion stage.  

 
Cycle 3 

The third meeting was held with the aim of being an improvement based on the reflections 
existed in Cycle 2. At the last meeting, the learners were very active in their group. The buzzing 
sound produced was quite loud. Learners were confident and motivated to speak in English. The 
use of dictionaries by learners proved that it was effective to help learners find the words needed. 
In Cycle 3, 0 learners got a score 1, 2 learners got score 2, 7 learners goet score 3, and 5 learners 
got score 4. Totally, there were twelve out of fourteen learners who achieved the success criteria. 
Thus, the strategy in Cycle 3 proved that it was effective in increasing the activeness of learners in 
groups. 

For individual student involvement in class, the strategy in Cycle 3 also showed  
effectiveness in increasing student’s activity in the classroom. Learners who already felt confident 
working in group made them feel confident in their individual performance. In Cycle 3, in terms of 
individual activity, there were 0 learners got 1, 1 student got score 2, 9 learners got score 3, and 4 
learners got score 4. There were thirteen out of fourteen individuals who were active individually 
in the classroom. The conclusion is, the strategy in Cycle 3 succeeded in increasing the activeness 
of learners individually in class. 
  
 CONCLUSION AND SUGGESTIONS 

From this research, some conclusions can be drawn. First, Buzz Groups method that is 
integrated with audio visual media can effectively increase the activeness of ESP learners in the 
speaking class, both in groups and individually. This can lead to learners’ increased motivation to 
speak in class. Besides, motivation from group members can also increase individual’s motivation 
and confidence to speak in English. 

 The application of the buzz group method requires considerable preparation because the 
learning design used is student-centered. Then, it would be better if the tutor do some rehearsals 
before applying the method. In addition, the activities carried out must be designed in such a way 
that the activities will be easier to complete if carried out in groups. 
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